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All policies are developed to be compliant with and supportive of the ethos 

and values of WWTrust and Westhaven School 
 

BEHAVIOUR – and its management 

 
 

 
Introduction 
 
To make Westhaven School a more effective school it must have a positive and consistent 
approach to its attitude towards the management of behaviour.  However, behaviour in the school 
cannot be separated from all the other factors that affect a school.   
 
The importance of the following in creating a positive atmosphere in the school: 
 

• The leadership team 
 

• Teachers high and realistic expectations of pupils behaviour and their work 
 

• The opportunities for achievement and success which stem from challenging teaching 
 

• Curriculum teaching and methods well matched to pupils needs 
 

• Active involvement of pupils in their own learning and in the wider life of the school 
 

• Good relationships with mutual respect between teachers and pupils, teachers and 
teachers, pupils and pupils, teachers and parents 
 

• A consensus on essential values and norms which are consistently applied 
 

• The nurturing of pupils growing maturity and self-esteem 
 

• An awareness of the school as a community that supports each other. 
 
Central to the school’s ethos is the quality of the relationships between teachers and the ways in 
which pupils and teachers treat each other.  Where teachers consistently treat pupils courteously, 
respect their ideas, value their individuality and listen carefully to what they have to say, pupils will 
learn by example from staff models and are therefore more likely to show respect both to teachers 
and each other. 
 
This document, if acted upon, will help us towards a consistent approach in the management of our 
pupils’ behaviour. 
 
Role Models 
 
Children need a role model.  Do we as staff and responsible adults provide the right sort of role 
model? 
 

• Do we greet each other civilly? 
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• Do we maintain a high degree of professionalism at all times, particularly in front of the 
pupils? 

• Do we support our colleagues in front of the pupils even if we don’t necessarily agree and 
know what to do if we don’t agree? 

• Do we actually communicate with each other – if so how? 
 
Let us therefore assume that there exists a good relationship between all staff in the school.  Staff 
should treat each other: 
 

• In a manner you would like to be treated 
• In a calm, professional and friendly way 
• With respect 

 
Classroom Management 
 
Before effective teaching and learning can take place in any “learning environment”, the attention 
of all pupils must be dedicated to the tasks in hand. 
 
Many pupils within the Westhaven “learning environment” have difficulties managing their own 
behaviours and consequently cause a disruption to the learning of themselves and their peers.  
Therefore, consistent strategies need to be applied by all staff to ensure that possible problem 
behaviours can be recognised and managed. 
 
Anticipating and Managing Disruption 
 
For many pupils it is the unstructured times within school, such as lesson changes and break times 
that give the impetus to disruptive behaviours in lessons.  To minimise disruption caused by these 
and other factors, it is important that the following guidelines are adopted by staff: 
 

1. All staff arrive for their lessons on time, so that corridors and cloakrooms are cleared as 
quickly as possible. 
 

2. The classroom is arranged suitably for the lesson before the pupils arrive and they are 
aware of the lesson objective(s) through the use of Assessment for Learning strategies e.g. 
WALT and WILF. 
 

3. Seating plans used when needed. 
 

4. The place of materials and resources is known to all pupils and remains constant, so 
movement within the room is minimised. 
 

5. Avoid unnecessary leaving of the classroom either by pupil or teacher. 
 

6. Make sure that all work set is appropriate for each child, i.e. differentiated tasks must be 
available wherever possible.  A variety of tasks ensures pupil choice and will thus sustain 
interest and motivate pupils with limited attention spans. 
 

7. Be aware of the whole group, even when dealing with one pupil.  All the group need to 
know that you are aware of them at all times. 

 
Classroom Expectations 
 
To ensure consistency and continuity for all pupils in all classes a set of expectations common to 
all teaching situations has been constructed by all staff and agreed with pupils during PSHE 
lessons.  The five expectations are set out below: 
 

• Enter the room quietly 

• Do as asked first time 



To be reviewed March 2014 

 

 3 

• Be polite and considerate to others at all times 

• Aim to achieve your personal targets (pupils need to be aware of their targets). 

• Respect all equipment and personal property 
 
These expectations are displayed prominently and attractively in every teaching area and an 
additional two expectations, which are specific to practical areas, may be added if they are 
required.  Having a set of common expectations indicates to pupils that all staff have the same 
expectations of levels of acceptable behaviour. 
 
“Accentuate the Positive” 
 
The following points are all considered important and should be remembered by both teaching and 
non-teaching staff: 
 

1. Positive attitudes on the part of all staff are essential – remember PRAISE FIRST. 
 

2. Wherever possible, procedures should be adopted which avoid confrontation.  One may 
ignore, distract, send on a (supervised) errand, give extra attention, involve other persons 
or alleviate the tension through a joke or non-demeaning light-hearted comment. 
 

3. Negotiate, not impose, wherever possible, although minimum standards are not negotiable. 
 

4. Where confrontation is unavoidable be calm, assertive and positive. 
 

5. Criticise the behaviour, not the pupil. 
 

6. Reward wherever possible. 
 

ABC 
 
The Aide Memoire for ‘Remember your ABC – Actions Bring Consequences’ is displayed 
consistently in all rooms and entrances to social areas to remind pupils that every action/behaviour 
can have a positive or negative outcome.  Pupils can then begin to appreciate the effect of their 
actions upon future consequences. 
 
Behaviours in the Classroom 
 
The following typical behaviours should be dealt with by the teacher and the Learning Support 
/Teaching Assistant in the classroom: 
 

• Unproductive noise 

• Arguments with peers 

• Not working – laziness, time wasting, indifference (Beware – is the work you have set 
appropriate for that pupil?) 

• Late arrival to lessons (Is there a genuine reason?) 

• Unkind personal comments  

• Swearing at others 

• Refusing to comply to school rules 
 
The above behaviours should be dealt with by the teacher or may require the involvement of the 
SLT. 
 
The most serious behaviours detailed below will be dealt with by the SLT: 
 

• Personal abuse 

• Publicly undermining the teacher’s authority 

• Physical assault on an adult or peer 

• Serious destruction of property 
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• Serious threatening or aggressive behaviour 

• Possession of drugs and substances and substance abuse (drugs, solvents and alcohol). 

• Possession of dangerous items or weapons. 
 

 
When unacceptable and non-conforming behaviours occur, all staff need to have a consistent 
approach.  We all, at some time, have situations with which we do not have the strategies to cope.  
The strength of being part of a team and a corporate approach is that we can all benefit from each 
other’s experiences. 
 
The Role of the LSA/TA in Preventing Classroom Disruption 
 
The presence of a Learning Support or Teaching Assistant in a lesson can greatly enhance the 
amount of work undertaken by a group and can assist in encouraging good behaviours.  It is 
essential that the role of the LSA/TA has been clarified by the teacher, in consultation with the 
support staff, prior to the start of the lesson.  The pupils also need to know the role of the support 
staff and the value placed upon that role by the teacher. 
 
Support staff can assist with the management of classroom behaviours by: 
 

1. Working with small groups or 1:1 on designated tasks. 
2. Managing classroom movement. 
3. Supporting pupils outside of the class. 
4. By anticipating disruption and taking steps to stop its occurrence by being firm, but fair, with 

all pupils. 
 
Initial Strategies for Managing “Off-Task” Behaviour 
 

1. Eye contact and body language that shows disapproval. 
 

2. Verbal warning. 
 

3. 3-steps warning. 
 

4. Identify the main instigator(s) and remove to another place within the room, preferably away 
from other pupils. 
 

5. Control your voice – a quiet teacher’s voice can cause the class to become quiet. 
 

6. Stay calm – remember that you are in control. 
 

7. Never make threats – only make promises that you will definitely carry out. 
 

8. Talk quietly to/counsel the disruptive pupil to ascertain the problem. 
 

9. Missing Break time to catch up on work or debrief the behaviour. 
 

 
CONTINUUM OF CONSEQUENCES 
 
It is essential to have a continuum of consequences available to underline for pupils the 
seriousness of non-conforming behaviour. 
 
First Tier Consequences 
 

1. Verbal warning. 
 

2. Two further warnings. 
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3. Removal of pupil to another position within the classroom. 
 

4. If suitable, removal of pupil to outside the classroom, but within teacher’s/TA’s vision.  This 
period should last for no longer than five minutes, after which the pupil must be re-
integrated into the class.  This is the sanction. 

 
After each of the consequences outlined above the pupil should be accepted back into the group 
without negative comment and be expected to conform. 
 
The teacher concerned may consult the class teacher as to the background/reason, if any, for the 
unacceptable behaviour of a particular pupil and counselling of the pupil by their House Personal 
Adviser or the Learning Mentor may be appropriate at this early stage, in order to attempt to 
alleviate any further problems. 
 
 
Second Tier Consequences 
 
The Time Out System 
 
If a pupil continues to disrupt a lesson and the above strategies are unsuccessful s/he may need 
some ‘time out’ from the situation.  Time out involves removing a pupil from the situation either by 
using your TA or by sending the pupil to a member of the SLT.  In cases of serious disruption 
follow up consequences may be necessary. 
 
Beneficial Detentions 
 
A pupil may, at the discretion of the teacher, miss privileges or breaks.  This may not always be a 
good idea because firstly the teacher must supervise, therefore missing his/her own break and 
secondly if the pupil does not get a break it may store up trouble for the next lesson.  Detentions 
must be supervised by the person who gave the detention.  Detentions must always serve a 
purpose, these may be: 

 

• Isolation if another pupil/pupils are at risk 

• Part of a support programme 

• Opportunity to catch up on work 

• Opportunity to debrief/discuss an issue or behaviour incident 

• Opportunity to discuss/ agree a way forward 
 
Please note detentions should not be given for forgetting equipment or homework.  Instead pupils 
should be encouraged and rewarded when they remember equipment and hand in homework. 
 
 
Third Tier Consequences 
 
Extremes of Behaviour 
 
In Extreme circumstances pupils can be excluded from school, however this is only used as a last 
resort and only the headteacher can authorise this sanction.  There is a clearly defined disciplinary 
continuum leading to exclusion from school.  Where pupils are placed on a fixed term exclusion a 
post exclusion meeting must take place before the pupil can return to school.  It is the parents 
responsibility to bring in their child for the post exclusion meeting.  If a child is on School Transport, 
it will be reinstated after the post exclusion meeting. 
 
Behaviour outside the classroom 
 
Good behaviour around the school is the responsibility of us all.  Never turn a blind eye.  If you see 
something that should not be happening, deal with it and report it to the teacher on duty or the 
class teacher.  Do not assume that someone else has seen it or is dealing with it. Teaching 
Assistants, Learning Support Assistants and School Midday Supervisory Assistants should: 
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• Deal with minor misbehaviours themselves; reporting to the class teacher only if they feel 
that it is necessary. 
 

• More serious difficulties must be reported straightaway to the responsible teacher. 
 

• If necessary, report to the Assistant Head/Deputy Head responsible for the relevant key 
stage. 

 
 
Support Plans/individual books 
 
Where pupils are having difficulty a support plan may be introduced.  This may take the form of a 
one page plan or a book.  The specific behaviour issue must be identified on the plan and specific 
strategies/ support highlighted.  They must be reviewed at least termly.  No one can guarantee that 
every support plan/strategy will be successful but they must be put in place and monitored to 
ensure success.  Support plans are likely to be created with the support of Learning Mentor and 
Head of Keystage. 
 
Reward System 

 

An essential pre-requisite for any system of behaviour management must be a personal reward 
system, which recognises and rewards positive achievements, not only in behaviour but also in 
academic, social, practical, physical and personal areas. 
 
To enable pupils to feel valued and to increase their self-esteem and self-confidence, rewards 
need to have a value or currency and should be understood transparently by all pupils whatever 
their age and level of maturity. 
 
Merits also count towards totals for each House, i.e. Barrington, Montacute and Tyntesfield.  The 
House scoring the highest number of merits will have the opportunity to choose a reward trip for 
the school. (The trip must pass a risk assessment and be in line with school budget restrictions) 
 
 

REWARDS 
 

Positive feedback in a verbal comment from staff 
� 

Positive feedback 
� 

Awarding of a merit point 
 � � �  

Good work shown to 
another teacher 

Good work to Assistant/Deputy Head 
or Head 

Noted in Diary  
(KS2) 

 � � �  
Letter/phone call home to share success 

� 
Collection of 10 merit points – sheet goes home 

� 
Collection of 20 merit points – Merit Certificate given in Assembly 

� 
Collection of 100 merit points – Voucher Reward to be given in Assembly 

 
Merit points will be awarded for: 
 

� Meeting an IEP target 
� Showing improvement in acquisition of literacy, numeracy and key skills 
� Full attendance and punctuality each week 
� Good behaviour in class 
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� Outstanding effort 
� Working as part of a team 
� Positive support/kindness to peers 

 
All pupils therefore have the opportunity to gain at least two merit points each week, namely for 
attendance and good behaviour in class. 
 
 

 

 

Management of System 
 
Each member of staff has a ‘cheque book’ of merit point certificates, on which they write the name 
of the pupil, the reason for the merit being awarded, the date and then they sign this certificate and 
give this to the pupil. 
The pupil takes the merit point certificate back to his/her class and will stick it to the piece of paper, 
which is set up to take ten certificates. 
 
On achieving ten merit points the pupil can take the sheet home.  The class teacher will need to 
note that ten merit points have been gained. 
 
On the pupil achieving twenty merit points the class teacher will alert the Headteacher on a 
Thursday so that at the Friday Achievement Assembly a full merit certificate may be awarded to 
the successful pupil. Merit points are also calculated as points towards House totals. 
 
At the end of every term i.e. six times a year there is a Special Achievement Assembly to which 
parents are invited and where 100 Merit Certificates are awarded.  This special assembly usually 
involves pupils in KS2 and KS3 in performing music or dance activities. 
 
Group Awards (see also House Awards) 
 
When all pupils in a class have made sustained efforts to achieve their personal targets, whether 
related to their IEPs or a support programme, it is sometimes useful to organise a negotiated group 
reward in which all those who have made tangible improvements may participate. 
 
The benefits of such rewards are that they offer pupils the opportunity to relax and enjoy an entirely 
different activity with their peers and also their teacher.  This frequently enables staff to forge more 
positive relationships with their pupils and allows the pupils to ‘gel’ as a group. 
 
Pupils in Key Stage 2 have three days each year for a group reward and staff of pupils in Key 
Stages 3 and 4 may choose to have a one day reward in the Summer Term. 
 
Group rewards are not necessarily related to the curriculum and as such may need to be funded by 
parents or pupils themselves, rather than ‘voluntary contributions’.  It is however unlikely that any 
pupil will be denied participation in a group reward because of their inability to fund the trip.  In a 
case such as this, the Friends and PTA would be asked to assist with finances for a particular 
group. 
 
In Conclusion 
 
We must, at all times, remember that we are a SPECIAL school and our pupils have special needs.  
Whilst there must be an overall strategy for managing our pupils we must always consider each 
case according to these needs.  There must always be room for individual considerations.  Much 
has been written about dealing with inappropriate behaviours, but above all we must remember to  
 

REWARD GOOD BEHAVIOUR 
 
Monitoring and Review 
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The policy and practice of this document is monitored by staff and governors, Numbers of pupils 
excluded from class will be monitored, as well as the numbers of pupils subject to behaviour 
monitoring and management programmes, every two terms in the Headteacher’s report. 
 
Policy adopted by staff: January 2011 Reviewed: March 2012 
Policy adopted by Governors January 2011   : Reviewed March 2012 


